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The Early Years Self-reflection practice toolkit has been developed to support leaders, managers, deputies, room leaders, committee members and owners in evaluating the quality of their provision against the requirements of the EYFS Statutory Framework, current Department for Education guidance, Working together to safeguard children, Keeping children safe in education, and the Ofsted Early Years Inspection Toolkit. 

· Department for Education Early Years Foundation Stage (EYFS) statutory framework  
· Ofsted Early Years Inspection Toolkit  
· Ofsted Education Inspection Framework and Early Years inspection guidance  
· Keeping Children Safe in Education (where applicable to early-years providers)  
· Working together to safeguard children 2026
· Working together to safeguard children 
· The Prevent duty: practical guidance for designated safeguarding leads - GOV.UK
 
The toolkit is designed to support continuous improvement rather than inspection preparation alone. It encourages leaders to critically reflect on the quality of provision, identify strengths, recognise areas for development, and demonstrate the impact of leadership decisions on children's learning, development, welfare, and wellbeing. 

The focus is not simply whether statutory requirements are met, but whether every child experiences consistently high-quality education and care.

The self-reflection toolkit is intended as a support resource only. It remains the responsibility of each early years setting to ensure all relevant legislation and guidance is understood and implemented within their practice, as the toolkit does not contain all required information.

Local area resource

Early years providers in Oldham are encouraged to make full use of the wide range of local services, teams, and resources available to support self-reflection, quality improvement, and positive outcomes for children. These services can help providers identify strengths, address areas for development, and evaluate their practice against the Early Years Foundation Stage (EYFS) and Ofsted expectations.

Providers can work closely with the Early Years Quality Team to access guidance, training, quality improvement support, and resources to support continuous development. Settings are also encouraged to engage with a range of local services and resources, including:
· Early Years SEND and Inclusion Team for advice, guidance, and support around inclusive practice.
· SEND Local Offer to access information, services, and resources available for children with SEND and their families.
· Ordinarily Available Provision (OAP) guidance to support inclusive teaching and learning strategies.
· Graduated Response materials to review and strengthen SEND assessment, planning, and support arrangements.
· Better Communication Team to support speech, language, and communication development.
· Communication Friendly Environment resources to evaluate and enhance the learning environment.
· WELLCOMM Screening Tools and Activities to identify and support children's speech and language needs.
· Additional Needs Funding (AEN to support children with high levels of need who are receiving high level SEN Support and are not yet in receipt of an Education, Health and Care Plan (EHCP).
· BSiL resources and support to strengthen teaching, learning, and leadership practice.
· Family Hubs to access support services for children and families, promoting partnership working and early intervention.

The Early Years Foundation Stage (EYFS) is a statutory legal framework that sets mandatory standards for learning, development, and care for children from birth to five in England.
There is also non-statutory curriculum guidance for the early years foundation stage:
Development Matters - Non-statutory curriculum guidance for the early years foundation stage  
Birth To 5 Matters – Guidance by the sector, for the sector

Engaging with these services, alongside gathering feedback from children, families, staff, and partner professionals, can support providers in developing accurate self-evaluation, targeted improvement plans, and reflective practice that promotes an inclusive, high-quality teaching and learning environment and improved outcomes for all children.
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Each section contains four parts.

Part 1 – Compliance Audit
This section allows leaders to evaluate whether statutory requirements are securely embedded within practice.
Rate each statement using:
	Rating

	Secure

	Developing

	Immediate Action




Part 2 – Evidence
Record evidence which demonstrates the judgement.
Examples may include:
· Observations
· Learning walks
· Supervision records
· Children's work
· Planning
· Environment
· Discussions with staff
· Parent feedback
· Safeguarding records
· Policies
· Monitoring activities


Part 3 – Reflection
Reflective questions encourage leaders to evaluate impact rather than simply compliance.
The emphasis should always be:
How do we know? rather than Can we prove it?


Part 4 – Improvement Planning
Following each section record:
· Strengths
· Areas for development
· Actions
· Lead person
· Review date
· Impact

	Rating

	Secure

	Developing

	Immediate Action



	Meaning

	Fully embedded across the whole setting. Consistent practice is seen.

	Generally effective but inconsistencies exist. Further development is required.

	Statutory requirements are not consistently met, or significant improvement required.
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Prior to completing, add below your current grading off the previous Ofsted grading or from the most current grading cards.

	OFSTED Rating Previous inspection grading:

	Outstanding
	Good
	Requires Improvement
	Inadequate
	Awaiting First Inspection

	

	Inclusion
	Curriculum and Teaching
	Achievement
	Behaviour, Attitudes and Establishing Routines
	Children’s Welfare and Wellbeing
	Leadership and Governance
	Safeguarding

	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.




Previous actions from your Ofsted report (if applicable):
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The strongest evidence is what children experience every day.
Use this order when considering evidence.

1. Children's experiences
2. Staff practice
3. Learning environment
4. Professional discussions
5. Documentation
Documentation should support practice, not replace it.
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	Leadership and Governance 
	RAG
	Evidence
	Actions
	Review

	Leaders understand all statutory EYFS responsibilities 
	 
	 
	 
	 

	Vision and values are understood by all staff 
	 
	 
	 
	 

	The setting has a clear improvement plan 
	 
	 
	 
	 

	Self-evaluation is current and informs improvement 
	 
	 
	 
	 

	Leaders monitor quality of education regularly 
	 
	 
	 
	 

	Policies are reviewed annually 
	 
	 
	 
	 

	Staff receive regular supervisions
Example agenda:
· Wellbeing and workload 
· Safeguarding and welfare concerns 
· Key children and progress discussions 
· Practice reflection and strengths 
· Training and development needs 
· Agreed actions and review date

	 
	 
	 
	 

	Appraisals are completed annually 
	 
	 
	 
	 

	Staff wellbeing is monitored 
	 
	 
	 
	 

	Professional development links to identified priorities 
	 
	 
	 
	 

	Safer recruitment procedures are followed 
	 
	 
	 
	 

	Complaints procedures meet statutory requirements 
	 
	 
	 
	 

	Providers are confident and aware of their duty to notify Ofsted of any requirements relating to the EYFS
Childcare: significant events to notify Ofsted about - GOV.UK 
	
	
	
	

	Ofsted notifications are made within required timescales 
	 
	 
	 
	 

	Staff and parents contribute to evaluation 
	 
	 
	 
	 

	Children contribute to decision making where appropriate 
	 
	 
	 
	 

	Leaders regularly monitor staff practice 
	 
	 
	 
	 

	Improvement actions are evaluated for impact 
	 
	 
	 
	 

	All appropriate training been completed to meet the statutory guidance
	
	
	
	

	Leadership Reflection - Vision 

	Can every member of staff explain our vision for children? 
	 

	How does our vision influence daily practice? 
	 

	Does our vision drive decision-making? 
	 

	What would children experience because of our vision? 
	 

	Quality Assurance 

	How do we know teaching is consistently good? 
	 

	What monitoring activities take place? 
	 

	How often? 
	 

	What patterns are emerging? 
	 

	How are findings shared? 
	 

	How do we know improvements are sustained? 
	 

	Professional Development 

	How does training improve practice? 
	 

	How do we measure impact? 
	 

	Which staff require coaching? 
	 

	What expertise already exists within the team? 
	 

	How is excellent practice shared? 
	 

	Staff Culture 

	Do staff feel valued? 
	 

	Would staff recommend working here? 
	 

	Are staff confident to challenge poor practice?
	 

	Do staff understand accountability? 
	 

	How is wellbeing promoted? 
	 

	Parent Partnerships
	

	How do we promote home learning and a two-way flow of information?
	

	School Partnerships
	

	How do we enable a regular two-way flow of information with parents and/or carers, and between providers, if a child attends more than one setting?
	

	What policies and arrangements do we have in place to support children transitioning to school?
	

	How do we support school readiness for both children and parents?
	

	How do we promote home learning and a two-way flow of information?
	

	Strategic Leadership 
	 

	What are our three biggest strengths? 
	 

	What keeps us awake at night? 
	 

	What are our biggest risks? 
	 

	How do we know? 
	 

	Which children are we worried about? 
	 

	What evidence informs our priorities? 
	 

	Governance 
	 

	How effectively are leaders challenged? 
	 

	Who monitors safeguarding? 
	 

	Who monitors curriculum? 
	 

	How often are improvement plans reviewed? 
	 

	
Evidence Leaders Could Collect 
Learning walks 
Peer observations 
Supervision records 
Appraisals 
Training evaluations 
Parent questionnaires 
Child voice 
Staff surveys 
Quality improvement plans 
Committee minutes 
Monitoring records 
External advisor reports 
Safeguarding audits 
Effective use of funds i.e. EYPP, SEND


	Ofsted Professional Discussion Prompts 
An inspector may ask: 
Why have you designed your curriculum this way? 
What are your current priorities? 
How do you know children are making progress? 
Tell me about your most vulnerable children. 
How do you support staff to improve? 
How do you know your curriculum is working? 
What have you changed recently? 
Why? 
What impact has it had? 
How do you evaluate staff performance? 
What does excellent practice look like in your setting? 
Children’s enrollments and baseline assessment
Parental engagement 
Transitions to school 
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You can utilise the links below to access our safeguarding training offer, together with additional support and guidance resources. The training is designed to support compliance with safeguarding requirements while developing the knowledge and understanding needed for effective safeguarding practice.
Oldham’s Early Years Safeguarding Support Offer
Safeguarding Offer for Early Years September 2026-27
Help for early years providers : Health and wellbeing
Safer Sleep is a vital aspect of safeguarding and promoting children’s health and wellbeing within early years settings. It is essential that all providers follow current safer sleep guidance to reduce risks and ensure every child has a safe sleeping environment. The Safer Sleep Checklist must be used regularly to cross-reference both practice and the sleep environment, enabling providers to identify any areas for improvement, maintain compliance with statutory requirements, and ensure consistent, safe sleeping arrangements for all children.
Safer Sleep Checklist: 
Oldham’s Early Years Safer Sleep Checklist
Effective safeguarding practice requires regular reflection to ensure policies, procedures, staff knowledge, and practice remain current and effective. To support this, we have brought together key safeguarding guidance, resources, and useful links to help providers review and evaluate their safeguarding arrangements. These documents should be used to reflect on current practice, identify areas for development, and ensure ongoing compliance with statutory safeguarding requirements and best practice guidance.
Introduction to Safeguarding:
Oldham’s Introduction to safeguarding

	Safeguarding 
	RAG
	Evidence
	Actions
	Review

	A Designated Safeguarding Lead (DSL) is appointed and available. 
	 
	 
	 
	 

	There is always a designated officer accessible during our hours of operation
	
	
	
	

	A deputy DSL is identified and trained. 
	 
	 
	 
	 

	All staff receive safeguarding induction before working unsupervised. 
	 
	 
	 
	 

	Do you have a single central record available for Ofsted
Including staff DBS expiry dates, update service DBS record, qualification, First Aid, Safeguarding,
	
	
	
	

	Safeguarding training is current and regularly refreshed. 
	 
	 
	 
	 

	Staff understand signs and indicators of abuse and neglect. 
	 
	 
	 
	 

	Staff know how to report concerns immediately. 
	 
	 
	 
	 

	Staff understand that concerns should never be delayed until the end of the day. 
	 
	 
	 
	 

	Staff understand the role of the Local Authority Designated Officer (LADO). 
	 
	 
	 
	 

	Staff know the whistleblowing procedure. 
	 
	 
	 
	 

	Staff understand allegations against adults procedures. 
	 
	 
	 
	 

	The safeguarding policy reflects current statutory guidance. 
	 
	 
	 
	 

	Contact details for safeguarding partners are readily available. 
	 
	 
	 
	 

	Staff know where safeguarding policies are located. 
	 
	 
	 
	 

	Staff can explain their safeguarding responsibilities confidently. 
	 
	 
	 
	 

	Awareness of the Neglect toolkit and its purpose is recognised within the setting
	
	
	
	

	Child protection 
	RAG
	Evidence
	Actions
	Review

	Concerns are recorded promptly. 
	 
	 
	 
	 

	Records are factual, clear and objective 
	 
	 
	 
	 

	Body maps are completed where appropriate. 
	 
	 
	 
	 

	Chronology is maintained. 
	 
	 
	 
	 

	Referrals are made without unnecessary delay. 
	 
	 
	 
	 

	Parents are informed where appropriate and safe to do so. 
	 
	 
	 
	 

	Confidential records are securely stored. 
	 
	 
	 
	 

	Files transfer securely when children move settings. 
	 
	 
	 
	 

	Safeguarding records demonstrate professional curiosity. 
	 
	 
	 
	 

	Recruitment
	RAG
	Evidence
	Actions
	Review

	Recruitment follows safer recruitment principles. 
	 
	 
	 
	 

	Identity checks completed. 
	 
	 
	 
	 

	Right to work verified. 
	 
	 
	 
	 

	Enhanced DBS checks are completed and checked bimonthly
	 
	 
	 
	 

	Barred list checks undertaken where required. 
	 
	 
	 
	 

	References obtained and scrutinised. 
	 
	 
	 
	 

	Gaps in employment explored. 
	 
	 
	 
	 

	Qualifications verified. 
	 
	 
	 
	 

	Staff declarations completed. 
	 
	 
	 
	 

	Ongoing suitability monitored. 
	 
	 
	 
	 

	Staff Practice 
	RAG
	Evidence
	Actions
	Review

	Staff maintain professional curiosity. 
	 
	 
	 
	 

	Staff challenge unexplained injuries appropriately. 
	 
	 
	 
	 

	Staff recognise cumulative concerns. 
	 
	 
	 
	 

	Staff maintain professional boundaries. 
	 
	 
	 
	 

	Mobile phone procedures are followed. 
	 
	 
	 
	 

	Camera procedures are understood. 
	 
	 
	 
	 

	Visitors are appropriately supervised. 
	 
	 
	 
	 

	Children are never left unsupervised. 
	 
	 
	 
	 

	Ratios are maintained at all times. 
	 
	 
	 
	 

	Staff deployment promotes children's safety. 
	 
	 
	 
	 

	Staff follow the lone working policy
	
	
	
	

	Health and Safety 
	RAG
	Evidence
	Actions
	Review

	Daily safety checks are completed. 
	 
	 
	 
	 

	Risk assessments reviewed regularly, including outings and trips, contact with animals
	 
	 
	 
	 

	Vehicles transporting children, and the driver of those vehicles are adequately insured
	
	
	
	

	Fire procedures practiced. 
	 
	 
	 
	 

	Emergency evacuation procedures understood. 
	 
	 
	 
	 

	First aid requirements met. 
	 
	 
	 
	 

	Medication procedures followed. 
	 
	 
	 
	 

	Accident records monitored for patterns. 
	 
	 
	 
	 

	Hazardous substances stored safely. 
	 
	 
	 
	 

	Premises are secure. 
	 
	 
	 
	 

	Entry systems prevent unauthorised access. 
	 
	 
	 
	 

	Online safety 
	RAG
	Evidence
	Actions
	Review

	Online safety is included within safeguarding. 
	 
	 
	 
	 

	Children begin learning about safe technology use. 
	 
	 
	 
	 

	Staff understand online risks. 
	 
	 
	 
	 

	Parents receive online safety information. 
	 
	 
	 
	 

	Digital devices are used safely. 
	 
	 
	 
	 

	Images are stored securely. 
	 
	 
	 
	 

	Prevent Duty 
	RAG
	Evidence
	Actions
	Review

	Staff understand the Prevent Duty. 
	 
	 
	 
	 

	Staff recognise indicators of radicalisation. 
	 
	 
	 
	 

	Appropriate referral pathways are understood. 
	 
	 
	 
	 

	British values are promoted through everyday practice. 
	 
	 
	 
	 

	Children learn about respect, kindness and belonging. 
	 
	 
	 
	 

	Safer mealtimes
	
	
	
	

	Adequate staff present at mealtimes (ratios maintained)
	
	
	
	

	Staff positioned so all children are visible and supported
	
	
	
	

	Active supervision
	
	
	
	

	Clear procedures for allergies, choking risks, and emergency response
	
	
	
	

	Children served safely according to individual dietary needs and care plans (Inclusion is maintained) Appropriate adaptations maintained
	
	
	
	

	Environment is safe – tables, chairs, and equipment are age appropriate and safe
	
	
	
	

	Hygiene standards are followed
	
	
	
	

	Reflection – Safeguarding Culture 

	Does safeguarding genuinely underpin every decision we make? 
	 

	Would every member of staff feel confident to challenge unsafe practice, regardless of who it involved? 
	 

	How do leaders model a culture of openness, transparency and accountability? 
	 

	If an inspector spoke to any member of staff today, would they be able to explain exactly what they would do if they had a safeguarding concern? 
	 

	How do we know? 
	 

	Children reflective view 

	How do children demonstrate they feel safe? 
	 

	Which children concern us most? 
	 

	Do children have trusted adults? 
	 

	Are quieter children equally well known? 
	 

	How effectively do key people identify changes in behaviour? 
	 

	How are children's voices heard? 
	 

	How do we know? 
	

	Staff knowledge 

	If I stopped a practitioner today and asked: 
"Tell me exactly what you would do if..." 
Would they answer confidently? 
	 

	How regularly is safeguarding discussed outside mandatory training? 
	 

	How do we know staff have understood training? 
	 

	How do we identify gaps in confidence? 
	 

	Professional Curiosity 

	Do staff ask enough questions? 
	 

	Do we ever accept explanations too easily? 
	 

	How effectively do we recognise cumulative concerns? 
	 

	Do safeguarding records tell a coherent story over time? 
	 

	Would another professional understand the chronology if they read our records? 
	 

	Leadership 

	How often do leaders audit safeguarding records? 
	 

	How do leaders identify emerging patterns? 
	 

	What themes have emerged during the past year? 
	 

	What changes have we made because of these findings? 
	 

	How do we know those changes improved children's safety? 
	 

	Safer Recruitment 

	How confident are we that every adult working here is suitable? 
	 

	Are recruitment procedures consistently followed, even during periods of staff shortage? 
	 

	How are volunteers and students supervised? 
	 

	How is ongoing suitability monitored? 
	 

	Environment 

	Can every area of the setting be supervised effectively? 
	 

	Are blind spots minimised? 
	 

	Does the environment promote children's independence while maintaining safety? 
	 

	Are daily risk assessments meaningful or simply completed as paperwork? 
	 

	Parent Partnerships 

	Do parents understand how to raise safeguarding concerns? 
	 

	How do we support families experiencing difficulties? 
	 

	How effectively do we work with external agencies? 
	 

	Do parents understand our safeguarding responsibilities? 
	 

	What could an inspector be looking for? 

	Leaders who place safeguarding at the center of everything they do. 
Staff who speak confidently and consistently about safeguarding procedures. 
Children who appear happy, secure, and confident. 
Professional curiosity rather than assumptions. 
Clear, factual safeguarding records. 
Timely decision-making. 
Appropriate information sharing. 
Strong partnership working. 
A culture where concerns are reported immediately. 
Leaders who continually evaluate safeguarding practice rather than assuming it is effective.  
	 
 
 
 

	Evidence that supports this 

	· Learning walks focused on safeguarding.  
· Single central record
· Safeguarding supervision records.  
· Training logs.  
· Staff questionnaires.  
· Safeguarding quizzes.  
· Incident analysis.  
· Accident pattern monitoring.  
· Recruitment files.  
· Visitor records.  
· Risk assessments.  
· Fire drill evaluations.  
· Parent feedback.  
· Child voice activities.  
· External safeguarding audits.  
· Records of referrals and outcomes (maintaining confidentiality). 
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	Welfare and Wellbeing 
	RAG
	Evidence
	Actions
	Review

	Every child has an identified key person. 
	 
	 
	 
	 

	The key person system is consistently implemented. 
	 
	 
	 
	 

	Children settle quickly and confidently into the setting. 
	 
	 
	 
	 

	Children demonstrate secure attachments to familiar adults. 
	 
	 
	 
	 

	Parents are involved in settling-in arrangements. 
	 
	 
	 
	 

	Daily routines are calm, predictable and responsive. 
	 
	 
	 
	 

	Children's emotional wellbeing is monitored. 
	 
	 
	 
	 

	Staff recognise changes in children's behaviour or mood. 
	 
	 
	 
	 

	Children's privacy and dignity are individual care routines followed consistently. respected. 
	 
	 
	 
	 

	Emotional Wellbeing 

	Children appear happy, relaxed and emotionally secure. 
	 
	 
	 
	 

	Staff respond sensitively to children's emotions. 
	 
	 
	 
	 

	Children are comforted promptly when distressed. 
	 
	 
	 
	 

	Staff model empathy and kindness. 
	 
	 
	 
	 

	Emotional regulation is supported through co-regulation. 
	 
	 
	 
	 

	Children are encouraged to express their feelings appropriately. 
	 
	 
	 
	 

	Quiet spaces are available for children who need them. 
	 
	 
	 
	 

	Children's achievements are recognised and celebrated. 
	 
	 
	 
	 

	Physical Health 

	Healthy eating is promoted. 
Early Years Foundation Stage nutrition guidance
Help for early years providers : Food safety
	 
	 
	 
	 

	Drinking water is freely available. 
	 
	 
	 
	 

	Physical activity is encouraged daily. 
	 
	 
	 
	 

	Outdoor learning is accessed regularly. 
	 
	 
	 
	 

	Sleep routines meet children's individual needs. 
	 
	 
	 
	 

	Hygiene routines are embedded. 
	 
	 
	 
	 

	Nappy changing procedures respect dignity and promote independence. 
	 
	 
	 
	 

	Children are supported to manage their own self-care where appropriate. 
	 
	 
	 
	 

	Relationships 

	Warm, respectful relationships are evident between adults and children. 
	 
	 
	 
	 

	Children seek adults for reassurance when needed. 
	 
	 
	 
	 

	Staff know children well, including interests and family circumstances. 
	 
	 
	 
	 

	Positive interactions outweigh corrective interactions. 
	 
	 
	 
	 

	Children play cooperatively with others. 
	 
	 
	 
	 

	Staff model respectful communication at all times. 
	 
	 
	 
	 

	Equality, Inclusion & Belonging 

	Every child feels welcomed and included. 
	 
	 
	 
	 

	Individual needs are understood and met. 
	 
	 
	 
	 

	Children see themselves reflected positively within the environment. 
	 
	 
	 
	 

	Resources reflect diversity and inclusion. 
	 
	 
	 
	 

	Staff challenge stereotypes appropriately.   
	 
	 
	 
	 

	Children learn about respect, kindness and difference through everyday experiences. 
	 
	 
	 
	 

	Children are provided with opportunities to explore and celebrate similarities and differences in others, and the world around us.
	
	
	
	

	Family Partnerships 

	Parents feel welcomed and valued. 
	 
	 
	 
	 

	Parents receive regular updates about their child's wellbeing. 
	 
	 
	 
	 

	Staff respond promptly to parental concerns. 
	 
	 
	 
	 

	Families contribute to children's learning and care. 
	 
	 
	 
	 

	Transitions between home and setting are well supported. 
	 
	 
	 
	 

	Reflection 

	Children’s experience 
If I were a child entering this setting for the first time today: 
· Would I feel welcome?  
· Would I know where to go?  
· Would somebody notice how I was feeling?  
· Would somebody know what interests me?  
· Would somebody comfort me if I became upset?  

	How do we know? 
 
	 

	Key Person System 

	Can every practitioner explain their role as a key person? 
	 

	How do we know the system is effective? 
	 

	Would every child have one adult who knows them exceptionally well? 
	 

	How do we support children when their key person is absent? 
	 

	Relationships 

	How do adults’ model positive relationships? 
	 

	Do all children receive warm and meaningful interactions every day? 
	 

	Which children receive the least adult interaction? 
	 

	Are interactions focused on genuine connection rather than task completion? 
	 

	Wellbeing 

	How do we know children feel emotionally secure? 
	 

	How do we identify children who may be struggling emotionally? 
	 

	What support is available? 
	 

	How effectively do we work with families and other professionals? 
	 

	Physical Health 

	Are children encouraged to make healthy choices? 
	 

	How much time do children spend being physically active each day? 
	 

	Do our routines encourage independence? 
	 

	Do children have sufficient opportunities to rest, recharge and regulate? 
	 

	Inclusion 

	Does every child experience a genuine sense of belonging? 
	 

	Whose voice might we be missing? 
	 

	How do we ensure quieter children are equally recognised? 
	 

	Do all families feel welcomed and respected? 
	 

	Parent Partnerships 

	How do we build trusting relationships with parents? 
	 

	How do we respond when families face challenges? 
	 

	How do we know parents feel listened to? 
	 

	How effectively do we communicate concerns? 
	 

	What could an inspector be looking for? 

	Children who are: 
· Happy and settled.  
· Confident to explore.  
· Emotionally secure.  
· Well supported by familiar adults.  
· Developing resilience.  
· Demonstrate positive relationships.  
· Engaged in purposeful play.  
· Physically active.  
· Developing independence.  
· Treated with warmth, dignity and respect.  
Leaders who can explain: 
· How wellbeing is monitored.  
· How the key person system works in practice.  
· How children's voices influence provision.  
· How vulnerable children are supported.  
· How staff wellbeing contributes to children's wellbeing. 


	Evidence to support this 

	· Learning walks focused on children's emotional wellbeing.  
· Parent questionnaires.  
· Child voice activities (where age-appropriate).  
· Supervision discussions.  
· Key person records.  
· Settling-in evaluations.  
· Attendance patterns.  
· Accident and incident analysis.  
· Wellbeing observations.  
· Environment audits.  
· Peer observations of adult-child interactions.  
· External professional feedback. 
· Resources to promote diversity- race, religion, disabilities, culture.
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"Children thrive in environments where expectations are clear, relationships are secure and routines provide consistency, predictability and opportunities for independence." 

Aim 
This section supports leaders in evaluating how effectively the setting promotes positive behaviour, respectful relationships, emotional regulation, resilience, independence and purposeful daily routines. 
The focus is not on managing behaviour through rewards or sanctions alone, but on creating a culture where children feel safe, understood and supported to develop the social and emotional skills they need to succeed. 

	Behaviour, Attitudes & Establishing Routines 
	RAG
	Evidence
	Actions
	Review

	A behaviour policy is in place and reflects current EYFS requirements. 
	 
	 
	 
	 

	Staff understand and consistently implement the behaviour policy. 
	 
	 
	 
	 

	Positive relationships underpin behaviour support. 
	 
	 
	 
	 

	Staff model respectful language and behaviour. 
	 
	 
	 
	 

	Expectations are developmentally appropriate and consistently applied. 
	 
	 
	 
	 

	Staff use positive guidance rather than punitive approaches. 
	 
	 
	 
	 

	Children's achievements and efforts are recognised and encouraged. 
	 
	 
	 
	 

	Children are supported to understand the impact of their actions on others. 
	 
	 
	 
	 

	Emotional Regulation 

	Adults support children to identify and express emotions appropriately. 
	 
	 
	 
	 

	Staff use co-regulation strategies to support emotional development. 
	 
	 
	 
	 

	Children are encouraged to solve simple conflicts with adult support where appropriate. 
	 
	 
	 
	 

	Staff respond calmly and consistently to challenging behaviour. 
	 
	 
	 
	 

	Children are taught strategies to manage frustration, disappointment, and excitement. 
	 
	 
	 
	 

	Practitioners consider possible underlying reasons for behaviour before responding. 
	 
	 
	 
	 

	Behaviour support plans are in place where required and are reviewed regularly. 
	 
	 
	 
	 

	Daily Routines 

	Daily routines are predictable and well organised. 
	 
	 
	 
	 

	Children understand what happens throughout the day. 
	 
	 
	 
	 

	Waiting times are minimised. 
	 
	 
	 
	 

	Transitions between activities are calm and purposeful. 
	 
	 
	 
	 

	Mealtimes are relaxing and promote conversation. 
	 
	 
	 
	 

	Care routines support learning and independence. 
	 
	 
	 
	 

	Adults use routines as opportunities for communication and relationship building. 
	 
	 
	 
	 

	Independence 

	Children are encouraged to make appropriate choices. 
	 
	 
	 
	 

	Resources are accessible and organised to promote independence. 
	 
	 
	 
	 

	Children help with daily routines where appropriate. 
	 
	 
	 
	 

	Children are encouraged to persevere with challenges. 
	 
	 
	 
	 

	Adults avoid doing tasks for children so that they can manage themselves. 
	 
	 
	 
	 

	Independence is celebrated and recognised. 
	 
	 
	 
	 

	Relationships 

	Adults consistently demonstrate warmth and respect. 
	 
	 
	 
	 

	Children show kindness and consideration towards others. 
	 
	 
	 
	 

	Staff actively promote inclusion and belonging. 
	 
	 
	 
	 

	Children are supported to build friendships. 
	 
	 
	 
	 

	Adults model respectful disagreement and problem-solving. 
	 
	 
	 
	 

	Children are encouraged to listen to one another and take turns. 
	 
	 
	 
	 

	Reflection - Behaviour 

	How would we describe the overall culture of behaviour in our setting? 
	 

	What behaviours do we see most frequently? 
	 

	What might these behaviours be communicating? 
	 

	Do staff view behaviour as communication rather than simply something to manage? 
	 

	How do we know? 
	 

	Adult Responses 

	Are adults consistent in their responses to children's behaviour? 
	 

	Would every practitioner respond similarly to the same situation? 
	 

	How do we support new staff to understand our approach? 
	 

	Do adults remain calm, respectful and emotionally available during challenging situations? 
	 

	Emotional Regulation 

	How do we explicitly teach children to recognise and manage emotions? 
	 

	What opportunities do children have to practice these skills during everyday routines? 
	 

	How do we know our strategies are effective? 
	 

	Which children require additional support with emotional regulation? 
	 

	How are families involved in supporting consistent approaches? 
	 

	Daily Routines 

	Do our routines maximise children's opportunities to play, explore and learn? 
	 

	Are there times of the day when children spend too long waiting? 
	 

	How smooth are transitions? 
	 

	Do routines reduce or increase children's stress? 
	 

	How do care routines contribute to children's learning and wellbeing? 
	 

	Independence 

	How do we encourage children to take responsibility for themselves and their environment? 
	 

	Are adults sometimes too quick to help? 
	 

	How do we balance support with challenges? 
	 

	Which routines provide opportunities for children to become increasingly independent? 
	 

	Relationships 

	What do children learn from observing adult interactions? 
	 

	How do staff model kindness, patience and respect? 
	 

	How do we support children to develop empathy? 
	 

	Do all children have opportunities to build positive relationships with both adults and peers? 
	 

	Inclusion 

	Are our expectations fair and developmentally appropriate for every child? 
	 

	Do we adapt our approaches to meeting individual needs? 
	 

	Are behaviour strategies inclusive of children with SEND and those with communication differences? 
	 

	Do any groups of children experience behaviour support differently? 
	 

	Parent Partnerships 

	How do we work with families to support positive behaviour? 
	 

	Do parents understand our approach? 
	 

	How do we ensure consistency between home and the setting where appropriate? 
	 

	How do we communicate successes as well as concerns? 
	 

	Reflective Scenario 

	Think about a recent incident involving challenging behaviour. 
Reflect on the following: 
· What happened?  
· What might the child have been communicating with?  
· How did adults respond?  
· Were responses consistent?  
· Did the environment contribute?  
· Could the situation have been prevented?  
· What happened afterwards?  
· What did the child learn?  
· What did adults learn?  
· Are any changes to practice required? 
· Are we implementing differentiated provision for those with identified needs?
 

	Behaviour Pattern Review 

	Consider the past three months. 
· Have any patterns emerged?  
· Are incidents occurring at particular times of day?  
· Are specific environments associated with more incidents?  
· Are certain routines creating unnecessary stress?  
· Which children require additional support?  
· Have any interventions improved outcomes?  
· What evidence demonstrates this? 
 

	Evidence 

	· Learning walks focusing on interactions and routines.  
· Observations of transitions.  
· Behaviour records and trend analysis.  
· Staff supervision discussions.  
· Parent feedback.  
· Child voice (where appropriate).  
· Environment audits.  
· Peer observations.  
· Team meeting notes.  
· Individual support plans.  
· Attendance patterns.  
· Wellbeing observations. 
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Aim 
This section supports leaders in evaluating the quality, ambition and implementation of their curriculum, alongside the effectiveness of teaching, adult interactions, assessment, and learning environments. The emphasis is not on paperwork or planning formats but on how children experience the curriculum and how adults support learning through purposeful interactions, responsive teaching, and meaningful play. 

The key question throughout this section is: 
"How do we know that our curriculum is making a positive difference to children's learning and development?" 



	Curriculum and teaching 
	RAG
	Evidence
	Actions
	Review

	The setting has a clear curriculum intent that reflects the EYFS. 
	 
	 
	 
	 

	Leaders can clearly explain why the curriculum has been designed in its current form. 
	 
	 
	 
	 

	The curriculum is ambitious for all children. 
	 
	 
	 
	 

	The curriculum reflects children's interests while ensuring breadth and progression. 
	 
	 
	 
	 

	Staff understand the curriculum intent. 
	 
	 
	 
	 

	Curriculum decisions are based on children's needs and starting points. 
	 
	 
	 
	 

	The curriculum supports children's learning across all seven areas of learning. 
	 
	 
	 
	 

	British Values are promoted through meaningful experiences. 
	 
	 
	 
	 

	Diversity, equality and inclusion are woven throughout the curriculum. 
	 
	 
	 
	 

	Curriculum Implementation 

	Practitioners understand what children need to learn next. 
	 
	 
	 
	 

	Learning builds progressively over time. 
	 
	 
	 
	 

	Adults provide an appropriate balance of child-led and adult-guided learning. 
	 
	 
	 
	 

	Continuous provision supports curriculum goals. 
	 
	 
	 
	 

	Adult-led experiences have a clear learning purpose. 
	 
	 
	 
	 

	Teaching is responsive to children's interests and needs. 
	 
	 
	 
	 

	Practitioners adapt experiences when children require additional challenge or support. 
	 
	 
	 
	 

	Curriculum implementation is consistent across the setting. 
	 
	 
	 
	 

	Quality of Teaching 

	Adults engage children in meaningful conversations. 
	 
	 
	 
	 

	Staff ask open-ended questions that extend thinking. 
	 
	 
	 
	 

	Practitioners introduce and revisit ambitious vocabulary. 
	 
	 
	 
	 

	Adults model language clearly and accurately. 
	 
	 
	 
	 

	Staff know when to intervene in children's play and when to observe. 
	 
	 
	 
	 

	Teaching encourages sustained shared thinking. 
	 
	 
	 
	 

	Adults make links between previous learning and new experiences. 
	 
	 
	 
	 

	Practitioners recognise and respond to teachable moments. 
	 
	 
	 
	 

	Practitioners provide high-quality and adaptive teaching approaches to ensure every child can learn.
	
	
	
	

	Communication & Language 

	Communication and language underpin all areas of the curriculum. 
	 
	 
	 
	 

	Staff consistently model high-quality language. 
	 
	 
	 
	 

	Children are encouraged to express ideas and opinions. 
	 
	 
	 
	 

	Songs, stories, and rhymes are used daily. 
	 
	 
	 
	 

	Practitioners intentionally develop children's vocabulary. 
	 
	 
	 
	 

	Staff provide opportunities for meaningful conversations throughout the day. 
	 
	 
	 
	 

	Children's home languages are valued and respected and included, where appropriate.
	 
	 
	 
	 

	Reflection 

	How do we create language-rich environments? 
	 

	Do all children have opportunities to engage in meaningful conversations every day? 
	 

	How do we support children with speech, language, and communication needs? 
	 

	How do we celebrate and include children's home languages? 
	 

	Literacy 

	Children experience high-quality books daily. 
	 
	 
	 
	 

	Reading is enjoyable and engaging. 
	 
	 
	 
	 

	Practitioners are confident with story telling skills.
	
	
	
	

	Stories are revisited to deepen understanding. 
	 
	 
	 
	 

	Children develop awareness of prints. 
	 
	 
	 
	 

	Early writing opportunities are meaningful and purposeful. 
	 
	 
	 
	 

	Adults model writing within everyday experiences. 
	 
	 
	 
	 

	Reflection 

	How do we promote a genuine love of books? 
	

	How do we know children enjoy stories? 
	 

	Are books accessible throughout the setting? 
	 

	How do practitioners encourage early mark-making and writing in meaningful ways? 
	 

	Mathematics 

	Mathematical language is modeled consistently. 
	 
	 
	 
	 

	Counting opportunities occur naturally throughout the day. 
	 
	 
	 
	 

	Children explore patterns, shapes, measure and number. 
	 
	 
	 
	 

	Adults support mathematical thinking through play. 
	 
	 
	 
	 

	Children solve practical mathematical problems. 
	 
	 
	 
	 

	Reflection 

	How is mathematics embedded beyond planned activities? 
	 

	How do adults' model mathematical language during everyday routines? 
	 

	Do children have opportunities to reason, estimate and solve problems? 
	 

	Are there mathematical learning opportunities provided across all areas of provision, including outdoors?
	

	Understanding the World 

	Children explore the natural world regularly. 
	 
	 
	 
	 

	The curriculum reflects the local community and the wider world. 
	 
	 
	 
	 

	Children develop curiosity through investigation and enquiry. 
	 
	 
	 
	 

	Diversity is positively represented. 
	 
	 
	 
	 

	Technology is used purposefully to support learning. 
	 
	 
	 
	 

	Expressive Arts & Design 

	Children have opportunities to explore creativity daily. 
	 
	 
	 
	 

	Music, movement, and dance are embedded in the curriculum. 
	 
	 
	 
	 

	Children have access to open-ended creative materials. 
	 
	 
	 
	 

	Adults value children's creative ideas and choices. 
	 
	 
	 
	 

	Physical Development 

	Children access physical activity every day. 
	 
	 
	 
	 

	Fine and gross motor development are planned intentionally. 
	 
	 
	 
	 

	Outdoor learning is integral to the curriculum. 
	 
	 
	 
	 

	Children develop increasing independence in self-care. 
	 
	 
	 
	 

	Assessment 

	Assessment is accurate and proportionate. 
	 
	 
	 
	 

	Assessment informs future teaching. 
	 
	 
	 
	 

	Practitioners know the next steps of the children. 
	 
	 
	 
	 

	Assessment avoids unnecessary paperwork. 
	 
	 
	 
	 

	Staff identify children requiring additional support promptly. 
	 
	 
	 
	 

	Leaders monitor assessment for consistency. 
	 
	 
	 
	 

	Reflection - Assessment 

	How do we know children are learning rather than simply participating? 
	 

	How is assessment used to improve teaching? 
	 

	How do practitioners identify misconceptions? 
	 

	How do leaders ensure assessment is manageable and meaningful? 
	 

	Reflection – Curriculum intent 

	Can every practitioner explain our curriculum without referring to planning documents? 
	 

	Why have we chosen this curriculum? 
	 

	What knowledge, skills and behaviours do we want children to develop? 
	 

	How does our curriculum reflect our community, children, and families? 
	 

	Curriculum Implementation 

	How does learning build over time? 
	 

	How do we ensure children revisit important concepts? 
	 

	What experiences do children receive every day that support long-term learning? 
	 

	How do we know if the curriculum is implemented consistently? 
	 

	Adult Interactions 

	What makes adult interactions highly effective in our settings? 
	 

	How often do adults extend children's thinking rather than directing it? 
	 

	How do practitioners decide when to observe, when to join in, and when to teach? 
	 

	Do adults use rich vocabulary naturally throughout the day? 
	 

	Continuous Provision 

	Does our environment reflect our curriculum intent? 
	 

	Can children independently access resources that support learning? 
	 

	Is the provision reviewed and adapted based on children's interests and needs? 
	 

	Does every area of provision have a clear purpose for learning? 
	 

	Inclusion 

	Does our curriculum meet the needs of every child? 
	 

	How do we adapt to teaching children with SEND? 
	 

	How do we ensure disadvantaged children access the full curriculum? 
	 

	Leadership - Impact

	How do leaders monitor the quality of education? 
	 

	How do we know teaching is improving? 
	 

	How do we evaluate the impact of professional development? 
	 

	What evidence demonstrates that our curriculum is making a positive difference? 
	 

	Curriculum Case Study 

	Choose one area of learning (for example, Communication and Language, baby room provision etc). 
Reflect on the following: 
· What do we want children to learn?  
· Why is this important?  
· How is it introduced?  
· How is it revisited?  
· How do adults support learning?  
· What opportunities do children have to practice independently?  
· How do we assess progress?  
· How do we adapt to individual needs?  
· What evidence demonstrates impact?  
Repeat this process for each area of learning over the course of the year. 
 

	Evidence 

	· Learning walks focused on curriculum implementation.  
· Observations of adult-child interactions.  
· Planning discussions with practitioners.  
· Supervision records.  
· Peer observations.  
· Samples of children's work and creations.  
· Assessment of moderation activities.  
· Parent feedback.  
· Child voice (where appropriate).  
· Continuous provision of audits.  
· Professional development records.  
· Curriculum monitoring reports. 
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