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The Purposes of RE:

DLOREETIN  RE provokes challenging questions about the ultimate meaning and purpose
e .. of life, beliefs about God, the self and the nature of reality, issues of right
’ " and wrong and what it means to be human. It develops pupils’ knowledge
and understanding of Christianity, other principal religions, other religious
traditions and other world views that offer answers to questions such as
these.

RE offers opportunities for personal reflection and spiritual development.
Religious Education enhances pupils’ awareness and understanding of
refigions and beliefs, teachings, practices and forms of expression, as well as
of the influence of religion on individuals, families, communities and cultures.

RE encourages pupils to learn from different religions, beliefs, values and
traditions while exploring their own beliefs and questions of meaning. It
challenges pupils to reflect on, consider, analyse, interpret and evaluate
issues of truth, belief, faith and ethics and to communicate their responses.
Religious Education encourages pupils to develop their sense of identity and
belonging.

RE enables pupils to flourish individually within their communities and as
citizens in a pluralistic society and global community. Religious Education has
an important role in preparing pupils for adult life, employment and lifelong
learning. It enables pupils to develop respect for and sensitivity to others,

in particular those whose faiths and beliefs are different from their own. It
promotes discernment and enables pupiis to combat prejudice.




This means in practice that schools are expected to allocate:

4-7s:

7-11s:

11-14s:

14-16s:

16-19s:

36 hours of tuition per year
(e.g. 50 minutes a week, or an RE week each term where 12+ hours of RE are taught)

45 hours of tuition per year
(e.g. an hour a week, a series of RE days where 45+ hours of RE are taught)

45 hours of tuition per year
(e.g. an hour a week, RE-centred Humanities lessons taught for 4 hours a week for one term
of the year)

5% of curriculum time, or 70 hours of tuition across the key stage
(e.g. an hour a week for five terms in Year 10 and 11 or 50 minutes per week over three years
where a school runs a 3 year GCSE course)

Allocation of time for RE for all should be clearly identifiable.

This means that RE can be delivered in, for example, approximately an hour a week.
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Making sense of beliefs

Identifying and making sense of
core religious and non-religious
beliefs and concepts; understanding
what these beliefs mean within their
traditions; recognising how and why
sources of authority (such as texis)
are used, expressed and interpreted
in different ways; and developing
skills of interpretation.

Making connections Understanding the impact

Evaluating, reflecting on and A Examining and explaining how and
connecting the key concepts and why people put their religions and
questions studied, so that pupils beliefs into action in diverse ways,
can challenge the ideas studied within their everyday lives, within
and consider how these ideas their communities and in the wider P 13
might challenge their own thinking; world, appreciating and appraising age
discerning possible connections different ways of life and ways of
between the ideas and pupils’ own expressing meaning.
lives and ways of understanding the
world, expressing critical responses
and personal reflections.
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a hard job, but I do like
to see my friends at
the Mosque. Maybe
Allah will help me.




What could you do with this?

A Count the people; Oldest? Youngest? (etc)
Al aS GKS auNrasS3e OFffSR WLMA:
A[lFToStaz tArAada YR OFLIIAZ2Yya
calm / pray / friendly / sharing / caring / Allah
/ God)

A Connect items in the mosque with ideas or
artefacts. Something friendly? Peaceful?
Holy? Old? Modern?

A Choose 4 people and suggest what they are
thinking (stick on / fade in think bubbles)






It is good to teach

the children about

Jesus. | think the
have some fun




Six similarities

Both places to worship God
Both have space for a crowd
Both are free to go into
Every person is welcome

A holy book

All different ages

Six differences
Faces towards Makkah

Seats in church, carpets in mosqt
Quran in mosque, Bible in Church
?7?7?

?7?77?



What could you do with this?

A Count the people (etc) A Similarities to the church?
A Use the strategy called Make a list
WLIA OUdzZNB T NRY XglPﬁI?aNEB a@mosque
A Labels lists and captions children know / have
A Choose 4 and suggest what visited? Make a list
they are thinking (stick on A Differences from local

think bubbles) churches and mosques?
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Evaluating, reflecting on and A Examining and explaining how and
connecting the key concepts and why people put their religions and
questions studied, so that pupils beliefs into action in diverse ways,

can challenge the ideas studied within their everyday lives, within
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Steps 2-5 for pupils aged 7-

Steps 1-3 for pupils aged 5-7

LAMIGHT HTTUT LAl IL VTIIT o
reasonably, describing
different interpretations.

Most 11-year-olds:

Explain and give meanings
for core texts and beliefs,
comparing different ideas.

Most 9-year-olds:

Describe beliefs and
concepts, connecting them to
texts, suggesting examples
and meanings.

Most 7-year-olds:

Identify beliefs, describe them
simply, give examples and
suggest meanings.

Most 6-year-olds:

Recall, remember, name and
talk about simple beliefs,
stories and festivals.

Making sense of beliefs
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action today.

Use evidence and examples
to show how and why beliefs

make a difference to life.

Connect stories, teachings,
concepts and texts with how
religous people live, celebrate

and worship.

Give examples of what
difference it makes to belong
to and believe in a religion.

Observe, notice and
recognise simple aspects
of religion in their own
communities.

Understanding the impact

views and connections of
their own.

Connect their own reflections

and views to the religions and

beliefs they study, developing
insights.

Suggest and link questions
and answers, including
their own ideas about the
differences religion makes
to life.

Think, talk and ask questions
about religion and belief for
themselves.

Begin to find out about and
link religions and beliefs.

Making connections



_ Maost 7 year olds Most 9 year olds Most 11 year olds Most 14 year olds

Element 1: Making sensa of Identify some core baliefs ldentify and describe the core baliefsand Identify and explain the core belefs and Give easonad axplanations of how
belisfs and concepts studled and concepts studied concepts studied, using examples from texts/ and why the selected core beliefs and
Identifying and making sense giva a simpie dascription of sources of authority in relgions concepts are important within the

of core religious and non- what they mean refigions studied

religious beliefs and concepts;
understanding what these beliefs [ReACR LSS Maka clear inks batwean texts/sources Describe axamples of ways in which peopls Taking account of contaxtis), axplain

mean within their traditions: stories show what people of wisdom and autharity and the cora use texts/sources of wisdom and authority 1o how and why peaple use and make

recognising how and why sources believe {6.g. The meaning concepts studied make sense of core ballefs and concepta sense of texts/sources of wisdom and
of authority (such as texts) are bahind a festival) autharity differently
:;szf ;:ﬁ;ﬁed Z’:\%'li’;m?d Glve clear, simpla accounts  Offer Informest siagestions about what Give maanings for texds/sources of wsdom and  In the light of thelr learming, explan how
skilis of inter E;ation oping of what stories and other texts/sources of wisdom and authority can authority studied, comparing thesa ideas with appropriate differant interpratations of

P ' texds mean to bellevers mean, and give axampies of what these soma ways In which believers Interpret texts/ texts/sources of wisdom and authority

solrces maan 1o heievers sources of authomty ars, Including ther own ideas
Element 2: Undarstanding the Give axampies of how Make ampie links between stones, Maka clear connactions between what people  Give reasons and examples 10 account
impact paople usa stores, texts teachings and concapts studied and how  believe and how they Ive, Indiidually and in for how and why peopls put thelr
and teachings to guide thelr people fve, individualy and in communities  communities bebisls into practios in difarent ways,
3 : \ . 2

Examining how and why Deiess anc. sptions Descria how paople show their belets in ERVICMRY ) 1 VOV RNV RN

{a.g. Denominations, times or cutures;

peopis put their bellefs into how they worship and in the ways thay lve Sl OF Gther O urition)

practice in diverse ways, within

their everyday lives, within Give axampies of ways In Identify some diffarences in how people Using evidence and axamples, show howand  Show how beliets guide people In

their communities and In the which ballevers put their put their bebats into practice why paople put their bellefs Into practice in making maoral and religious decisions,
der world, iath d lefs into . I "

wider world, appreciating an beliets into practios differert ways, .9, In dfferent communities Agply these ideas about the impact of

prais I w f iif S
:d wayr;go(l’ ::;:;ai:;s n:ani:g_ i bbb bediafs 1o situations In the world today

_ Most 7 year olds Most 9 yesr olds Most 11 year olds Most 14 year olds

Elsment 3: Making connections Think, talk and ask Raise important questions and suggest Meke comnections between the beliefs and Give coherent accounts of the

questions about wheather answers about how far the belsts and practices studied, evaluating and explaining sigrificance and implications of the
the ideas they have been practices studied might maks a difference their Importance 1o differant peopks (e.0. beliefs and practices studied in the
and questions studied, so that studying have something 1o 10 how pupils think and kva Believers and atheists) world today
pupile can challenge the ideas Sty 10 them Make nks between some of the beliefs Reflact on and articulate lessons people Evaluate how far the belisfs and
studied, and congider how these and practices studied and [ in the world  might gain from the beliefa/practices studied,  practices studied help pupils
ideas might challenge their own today, expressing some ideas of thelr own  Inciding their own responses, recognising that  themselves, and others, to maks sense
m_"hﬂ: and mﬂamh clearly others may think differentty of tha world
»
:’dmlzmm Give a good reason for the Give good reasons for the views 1hey have l:qrsider and weigh up how :deqs studied in Respond 1o the .cm!lenges raised by
axpressing critical responses and views they have and the and the connections and compearisons this unit redate to their own expenences and questions of belief end practice, both in
parsonal reflactions. : connactions they make they make expeniances of the world 1oday, developing the v.w)nd today and in their own ves
insights of thair own and ghing good reasons offering masons and ustifications for
for the views they have and the connections their responses
they make
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4-7 year olds 7-11 year olds 11-14 year olds

Reception + Key stage 1 Key stage 2 Key Stage 3

Christianity Christianity Christianity

Islam Hinduism Islam
Judaism Buddhism
Islam Sikhism

And possibly additionally

Hinduism Another religion or worldview Judaism and / or Hinduism

Another religion or worldview (st L S8 10E, Another religion or worldview

represented in the school represented in the school

* Non-religious perspectives on belief and spirituality should be studied as appropriate in each key stage.
Humanism is a visible example of a UK based non-religious worldview.

* |t is always appropriate to focus some study in RE on the beliefs and religions of children represented in the
class, school or local community, including non-religious worldviews.
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Religion in Oldham and the region

Religion
CENSUS 2011
Religion | Christian | Buddhist | Hindu Jewish | Muslim sikh Other Mo not

Areaname religion religion

stated

NORTH WEST 7,052,177 4,742 860 20,695 38,259 20,417 356,458 8,857 19,166 | 1,397,916 437,549
Greater 2,682,528 | 1,657,594 9555 23,478 25,013 | 232,787 5,322 7429 557,129 | 164,221
Manchester
{Met County)
Balton 276,786 173,608 574 5,588 174 32,385 118 721 47,567 15,651
Bury 185,060 116,036 453 817 10,302 11,279 301 422 34,381 11,0659
Manchester 03,127 245,247 3,874 5,452 2,613 79,496 2,292 1,889 127,485 34,774
Oldham 224,897 | 134,167 371 1,233 108 | 39,879 70 406 | 36,169 | 12,494
Rochdale 211,699 128,186 403 B4 2 216 29,426 7l 430 40,014 12,311
Salford 233,933 150,111 1,040 1,504 7,687 B,030 324 BY91 52,105 14,441
Stockport 283,275 179,055 853 1,666 1,340 9,431 330 Hibd 71,126 18,510
Tameside 219,324 140,322 511 3,223 89 8,705 102 B51 51,674 13,047
Traffard 226,578 143,639 fe8 2,471 2,413 12,994 1,652 SeE 47,968 14,307
Wigan 317,849 247,223 F03 Bz 71 2,162 b2 BEY 48,640 17,617
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